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April 2012 Quarterly Report

The Rutgers University Center for Women and Work (CWW) signed a contract to serve as the evaluator of the Trade Adjustment Assistance Community College and Career Training grant for Colorado, COETC, on March 14, 2012.  Prior to the signing of this contract CWW created an initial research design and completed the Rutgers University Institutional Review Board (IRB) documents for the evaluation of the project.  Heather McKay also hired two researchers, Suzanne Michael and Deborah Borie-Holtz, to assist with the process and summative evaluations on COETC.   

Since the signing of the contract, CWW has begun to further develop the initial research and data collection design. One of the first tasks undertaken in this process was the creation of extensive profiles on each of the participating colleges and the geographic areas which they are located in.  These profiles are being compiled from both federal and state education and workforce data and will be used as background information to inform ongoing project research.  It is estimated that these profiles will be completed by June 2012.  

In addition to the creation of these profiles, CWW staff have begun to revise and add to the initial evaluation plan.  This work to date has included the drafting of initial college surveys, the creation of surveys for key stakeholders, the creation of a master data list to distribute to the colleges, and the development of a timeline for project deliverables.  Additionally, CWW has begun to draft a quarterly questionnaire to be distributed to the colleges.  This questionnaire will address both the larger goals of the evaluation and will provide information on the data points outlined and distributed in mid-April 2012 by the Department of Labor Employment and Training Association’s (DOL ETA).  Future quarterly reports will provide data from these questionnaires to assist with the reporting requirements of the grant. This initial quarterly report will be the only one which does not include that information.  Given the short time frame that CWW has worked on the evaluation to date and the delays in receiving the reporting requirements that framework could not be applied to this report.  Instead, this report will focus on an analysis of the initial state interviews and observations from data gathering at the group webinar.  
The initial interview template was created by CWW, and the calls were conducted by Casey Sacks, the project manager of COETC in January of 2012.  All fifteen community colleges involved in COETC provided information on their project’s progress at that point. The overview was structured by a series of questions about the projects focusing on the following topics: goals of the project, changes in goals from initial submission of grant proposal,  achievements to date, future plans, project partners , staffing, technology based curriculum development, and plans to implement the online learning courses that were developed, and project timelines.  At the point of the interview, some colleges’ provided substantial information of their projects and others were very brief. Not all questions were fully answered and some answers assumed the reader was fully versed in Colorado Community College culture and language. It is clear from the different overviews that some colleges are much further along in the development of distance education and/or energy courses than others, and/or have already developed capacity in the design and implementation of new models of distance education.

STAFFING:

Career Coach/Case Manager: 

In January, all colleges had hired or were in the process of recruiting/hiring a Career Coach/Case Manager (CC/CM).  Delays in hiring occurred for two reasons, some colleges waited to hire for this position until they received the job description from CCCS, others wanted to be further along in setting up grant activities before hiring.  

While most of the colleges saw great value in the CC/CM position there was one notable exception.  Staff at Northeast Junior had questions about the role and value of the CC position. They stated that they had not requested one and were concerned that he/she ““may just sit and twiddle their thumbs most of the time”. It is not clear yet if their concern is a reflection of having adequate support services to serve students, or whether they lack clarity about the nature of the support services to be provided under the grant.  

The Community College of Aurora noted a very different problem; they reported that their CC already had a caseload of over 200 students, almost double what had been targeted in the proposal. They expressed concern about how effective the CC could be with such a large caseload.  

Lamar Community College noted that they located the CC within the learning support services area.  The thought behind this was to increase the visibility and flow of students. Other colleges may have also used this strategy but did not report it.  These staffing issues will be further explored in upcoming interviews.

Data Coordinator/Data Manager   

Not all colleges reported on the Data Coordinator/Data Manager (DC/DM) position.  However, there were some notable findings.  Morgan and Otero community colleges reported that they are planning to have the data collector/manager take on additional roles such as  instructional assistance and/or student support services.  As such, CWW will monitor any differences between schools with a dedicated, even part-time hire DC/DM and colleges using one person, including a part-time hire, to do data collection as well as other activities.

Another interesting finding is that Aurora reported that they were waiting to hire for this position until student data existed.  Since January they may have hired a DC, but if they have not, it might be suggested that a DC could assist them in the development of their data collection process and system.

Instructional Designer: 

A number of colleges - Front Range, CMC, NJC, Red Rocks, and Trinidad - indicate that they will be hiring an instructional designer to assist with developing and launching online/distance education courses. Most notable about this finding is the question of how colleges who are not hiring instructional designers are planning to develop coursework and what staff/capacity already exists within the college to accomplish this task. 

DEVELOPMENTAL EDUCATION

The colleges involved solely in the development of developmental education courses have identified one or more models for their redesigned courses.  These include: Accelerated (5):  Arapahoe, Aurora, Lamar, Otero, Pikes Peak; Compression (2):  Aurora, Otero; Contextualized (2): Denver, Morgan; Hybrid (1): Lamar; Modular (4):  Aurora, Morgan, Otero, Pikes Peak. The colleges involved in both developmental education and energy courses identified the following models for their developmental education courses: Accelerated (2):   AIMs, Red Rock; Compression (1):  Front Range ; Contextualized (5):  Front Range, CMC, Pueblo, Red Rocks, Trinidad; Hybrid (2): Northeast, Front Range. 

Other interesting findings in terms of developmental education include the intention of CMC and Red Rocks colleges to use learning communities as a means to increase student support and retention.
  Arapahoe indicated that they would use student portfolios for their developmental education English courses.  Pikes Peak has developed an intersession course for students who failed or did poorly in developmental education Math courses. They also allow students who are doing poorly in a developmental education class to switch to on-line courses which allow students to work at their own pace.  Finally, Pikes Peak is also piloting a block program summer 2012 to “see if cohort helps with retention.” These tactics will be further explored in the research.

Some schools identified specific programs and technology that would be used for their developmental education courses these include: Accuplacer: AIMS, ALEK: Pikes Peak, Emporium: Pikes Peak, and MyFoundation: AIMS.  Other schools may be using similar tools, but did not report them in these interviews. CWW will work to gather data on this, and if potential resources are identified it might be helpful to share information about them with the grantee network. 


ESL STUDENTS

Otero was the only college to note that they plan to work with ESL students in their developmental education sequence. They stated that “most ESL students are not remedial students and can benefit from methodologies different from developmental education classes.” As such, ESL students will be able to earn elective credit while improving their writing and speaking skills via Special Topics Courses that offer individual instruction. These will replace the traditional REA course, 090 College Prep Reading.
PROFESSIONAL DEVELOPMENT

Staff development and training were themes that emerged in both the webinar and the initial interviews.  Aurora and Morgan colleges noted that their faculty and staff need training in order to effectively launch their new course models, e.g. MAT instructors teaching modularized courses. Morgan Community College also observed that their faculty and staff could benefit from a more training on working with students from educationally disadvantaged backgrounds. To respond to this identified need, Morgan is working with Rural Solutions and their Bridges out of Poverty Training. They have set aside a professional development day in Fall 2012, to do the training. 

Training seems to be an area of great interest to grantees and not all colleges are pursuing their own routes to get this information like Morgan.  As such, CWW will collect data on materials and lessons learned that could be shared amongst grantees.  It may also be beneficial to provide some requested training to all grantees across the project via the webinar series. See recommendations below.
PARTNERSHIPS

Many of the colleges report some relationship with their local/regional Workforce Centers (WFC). A few also commented on working partnerships with other community colleges, e.g. Pikes Peak with Morgan and Denver to review different computer platforms and learning aids and how best to structure math modules. Pikes Peak also indicated a desire to work with Front Range and Morgan Community College indicated a desire to work collaboratively with other colleges.  

There were some notable findings on partnerships among the colleges.  Lamar Community College reports that they hold regular meetings with WFCs and the Department of Social Services to plan and coordinate efforts. AIMS College is working with the WFCs and regional industry employers to get guidance for curriculum and equipment. Trinidad CC has the San Isabel Electric Association and Colorado Springs Utilities on their 
Advisory Board. Pueblo Community College reported that they arranged for some regional employers to 
tour their training mobile vans to see how “training onsite could be done “without disruption to production.” They also indicate that they are working with a varied group of employers including both surface and underground mines, and oil and gas companies including tribal companies. Red Rocks indicated that they are “working with their rural water consortium so they can use our mobile station to help train their people.” Other colleges may also have industry partners with whom they are working and/or have on their advisory board but did not so report.  These partnerships will be explored in depth over the next few months.

LESSONS LEARNED/OBSERVATIONS

While the projects are still in the early stages some lessons learned emerged in the January interviews.  Morgan Community College found that using full time faculty to teach common skills classes enables the development of student/faculty relationships, and “allows students to explore different disciplines while learning meta-cognitive skills for college success. “Aurora Community College has found that compressed courses work better with full time faculty. 

Data shows that many of the colleges are largely dependent on part time faculty, it will be therefore important to track differences developed and launched courses between full time and part time faculty, including return on investment. 

CONCERNS/CHALLENGES

Again the project is still in its early stages but some important and notable concerns and challenges have emerged.

Enrollment

A few schools indicated that they are concerned about recruiting and enrolling students in their newly designed developmental education courses.  Arapahoe reported enrollment problems for their accelerated programs ENG 090/121 classes. Aurora reported having problems identifying students for their compressed and accelerated developmental education options. They commented, “many students don’t have any idea what they are going to school for.” Northeast Junior College anticipated problems marketing their distance learning courses. This will be an important area to further explore as online courses are a core part of the TAA grant 

Development of Cohorts

Aurora cited problems in establishing cohorts for their developmental education courses in both Math and English

Off-site Training

Front Range reported that some of their energy faculty have voiced concerns about the use of mobile labs and instead of campus based lab training.

Pueblo indicated that they are working with MSHAW stated, “mine training “cannot legally put coursework online.” This must be further explored. 

Human Resources

Pueblo and CMC noted delays in hiring because of HR processing issues.  The uniqueness vs. commonality in HR procedures might be an area for further exploration in the research. 

Equipment

It is not clear what caused processing delays on the Federal level, but Northeast College and others reported their frustration about delays in purchasing of needed equipment. A Northeast College representative noted, “It’s hurry up and get prices, etc and then nothing.” They worry that initial quotes will no longer be valid by the time the orders are approved/moved forward and that the grant funds may no longer be sufficient. We will explore the effects of these purchasing delays on the colleges further and identify progress following the recent purchasing approvals over the next few months.

Space

Aurora reported as they develop their developmental education labs they are encountering space problems. Front Range also reports that space is a major issue for situating their new hires.

GENERAL RECOMMENDATIONS:

There are a number of issues that emerged on the January overviews and in the webinar that web conferences and/or web training would be valuable for all grantees. Web based communication might already be scheduled or in the works, but if not, some of the areas that might be helpful to address include:

· Faculty development – preparation for teaching new models of developmental education courses;

· Strategies to be used for the development of cohorts;

· Strategies for recruitment and enrollment of students in new developmental education course models;

· Strategies for data collection and tracking;

· Techniques for the development and assessment of pilot activities.

In addition, it might be helpful for the colleges to have a platform to share developed materials with one another so that they can learn from one another and reduce time spent on duplicated materials and curriculum. This might be done through a shared file system.

Further, as colleges identify external resources for either developmental education or energy curriculums, it would be helpful for them to share with the other grantees.  

� In addition to this, CMC has also initiated a pilot program to further retention.  This pilot is a cohort structure in which residence halls students will take two college success courses (development of skills in class participation, critical thinking and learning resources).  In the pilot instructors in theme-based courses must use at least two common skills.





